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 ABSTRACT. The problem of attention deficit and the level of reading comprehension 

in children is a problem that teachers must pay attention to; since it is present in the 

personal, social and community areas and cognitive, emotional and interactive 

behaviors of children. Therefore, the objective of the study was to know the attention 

deficit and the reading comprehension of an Andean text in children who are at 3800 

meters above sea level when they study it in conditions of low temperatures. In the 

study, it was observed that 13.8% of children have ADHD; however, 10.3% of this 

population is at the beginning of the reading comprehension process, this being 

significant. ADHD and meager reading comprehension is a real problem that teachers 

must know and face in order to apply appropriate strategies and techniques, for the 

development of children it is essential the importance that they must give to this 

disorder and its corresponding monitoring since this is of vitally important to be able 

to act in a relevant and effective way so that children's learning be satisfactory. 

 

PALABRAS CLAVE   RESUMEN. El problema de déficit de atención y el nivel de comprensión lectora en 

niños es un problema al cual los docentes deberían tomarle atención, ya que está 

presente en los ámbitos personal, social, comunitario enfoques cognitivos, emocionales 

y comportamentales de los niños. Por lo que el objetivo del estudio fue conocer el 
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Atención, TDAH, 

evaluación, 

comprensión de 

lectura, trastorno 

déficit de atención y la compresión lectora de un texto andino en niños que se 

encuentran a 3800 msnm en la estudian en condiciones de bajas temperaturas. En el 

estudio se observó que el 13.8% de niños presentan el TDAH, sin embargo, el 10.3% 

de esta población se encuentra en inicio en el proceso de comprensión de lectura siendo 

este significativo. El TDAH y la deficiente comprensión lectora es un problema real 

que los profesores deben conocer y enfrentar para aplicar estrategias y técnicas 

adecuadas, para el desarrollo de los niños es indispensable la importancia que deben 

darle a este trastorno y su seguimiento correspondiente puesto que esto es de vital 

importancia para poder actuar de forma pertinente y eficaz para que el aprendizaje de 

los niños sea satisfactorio. 

 

1. INTRODUCTION 

The attention deficit and the reading comprehension of Andean texts in children are 

frequent learning difficulties in the classrooms. The lack of attention seems imminent because at 

first glance the inattention, lack of concentration, impulsivity and hyperactivity that occur in boys 

and girls when reading contextualized texts.  

This represented a factor that was not allowing a satisfactory or significant reading 

comprehension, so we decided to carry out this study that focuses on attention deficit and reading 

comprehension, which is described in the National Curriculum for Basic Education of Peru, 

according to the capacities and performances established by the Ministry of Education in Peru as 

the current norm in the preparation of this work.  

One of the biggest educational problems in Peru is that students from an early age do not 

have a good reading comprehension and it is evident in the multiple tests are: PISA2, ECE3  in 

which the minimum parameters that indicate and demonstrate aren’t reached good reading 

comprehension. Peru is between the penultimate places in the reading comprehension of students 

in both primary and secondary education according to what was observed in the Peruvian report 

of results in PISA. From the guidelines of the National Curriculum, it is intended to improve, but 

the conditions for contextualized adaptation of the learning standards proposed by the Ministry of 

Education of Peru, concerning reading comprehension in the area of communication, are still 

lacking. It is probably that ADHD4 is a factor that is affecting children's reading comprehension. 

The CNEB 5 in the area of communication establishes the capacities to evaluate reading 

comprehension, 1) Obtains information from the written text, 2) Infer and interpret information 

from the text, 3) Reflect on and evaluate the content and context form of the text (Ministry of 

Education, 2016). 

According to the American psychiatric association (2012), attention deficit disorder is a 

neurological disorder that according to official figures from the WHO affects between 5% and 7% 

of children worldwide. The main idea raised by Ferrer et al. (2017) in reference to ADHD indicates 

that it is of an observational nature, generally by teachers and the student's family members. And 

 
2 PISA: for its acronym in English Program for International Student Assessment (program test for international student 

assessment) 
3 ECE: census evaluation of students. 
4 ADAH: attention deficit disorder 
5 CNEB: National Curriculum of Basic education. 
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regarding the characteristics of this disorder Torres et al. (2016) tell us that the implications such 

as cognitive, emotional, behavioral and personal, social, community and school, the latter being a 

focus of outstanding interest due to the significant difficulties that occur at this level. And on the 

other hand, Christien et al. (2013) make a conclusion saying that this being one of the most relevant 

health problems of those that affect the functioning of children and adolescents is the Attention 

Deficit and Hyperactivity Disorder ADHD. 

ADHD is a disorder that has a heterogeneous etiopathogenesis, that is, it can be caused by 

a variety of biological, psychological and social conditions which can act together or individually, 

but future studies will provide more knowledge about how these varied causes interact each other 

and the role of environmental factors as a whole (Barra & García 2005 cited by Alza, 2013). 

ADHD is a neurobiological disorder that affects both adults and children, it is described as 

a persistent or continuous pattern of inattention and / or hyperactivity and impulsivity that prevents 

daily activities or typical development, individuals with ADHD may also experience difficulties 

in maintaining attention, working memory, executive function (ability of the brain to start an 

activity, organize and carry out tasks), ADHD is placed in the category of Disorders of onset in 

infancy, childhood or adolescence (CHADD National Resource Center 2013). As also the 

FundacionCADAH.org (2012) consolidates that attention deficit disorder is a neurological 

disorder that according to official figures from the WHO affects between 5% and 7% of children 

worldwide. And referring to national information, the APDA association (2002) tells us that it is 

a neuropsychiatric condition characterized by the presence of attention deficit, hyperactivity-

impulsivity or both. ADHD is characterized by the presence of a symptomatic triad characterized 

by hyperactivity, impulsivity and inattention. Symptoms appear heterogeneously in one patient or 

another, with greater or lesser intensity for one or another component of the triad (National 

Resource Center of CHADD, 2013). 

According to Fundación CADAH (2012), the attention deficit that occurs more in school 

age at the primary education level, which doesn’t allow adequate and meaningful learning. 

Affirming this condition to this problem takes relevance because it hinders the child's learning, the 

intense and curious behavior of children with high capacity exacerbated by boredom in class (Barra 

& García 2005 cited by Alza, 2013). Hyperactive children, as they have an impulsive cognitive 

style, apply fewer and less variety of problem solving strategies; Children solve puzzles by 

randomly picking pieces and working by trial and error in a piecemeal way (they do not try out all 

the possibilities with one piece first, or put it aside to continue the same process with another), or 

they solve problems with friends by following a single strategy (hitting, threatening or running 

away), even if it isn’t effective (Orjales, 1999). 

According to Garcia, M. et al (2008) tell us that inattention and poor ability to control their 

motor activity cause a decrease in school performance that leads in most cases to school failure. 

Similarly, it must be taken into account that it is crucial to adapt school requirements to the 

characteristics and limitations of these children, who in up to 50% of cases also present motor 

deferment and sometimes language delay (Martínez, 2016). Therefore, we point out that this 

problem is present and is not allowing significant learning, so it is important to know how it is 
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presented, so that teachers can take didactic methodologies and strategies to counteract the 

comorbidities that may occur in addition to ADHD. 

It is necessary that the classroom teacher must know ADHD to respond to the needs of 

these children, the knowledge of ADHD by the teachers helps them to observe and collect 

information about the student's behaviors, to plan and apply the appropriate educational 

intervention for these children and it is important that a learning program is put in place. According 

to Espina & Ortego (2004) affirms that attending a support classroom with therapeutic personnel, 

teacher or therapeutic pedagogue (PT6) is necessary in most cases of ADHD. 

ADHD has its clinical presentations according to DSM-57 Persistent pattern of inattention 

and / or hyperactivity-impulsivity that interferes with the functioning or development that is 

characterized by (1) and / or (2) that characterizes them. 

Clinical presentation of inattention 

• Doesn’t pay attention to detail or makes careless mistakes. 

• Has difficulty maintaining attention. 

• Doesn’t seem to listen. 

• Has difficulty following instructions to the end. 

• Has difficulty with organization. 

• Avoid or dislike tasks that require sustained mental effort. 

• Lose things. 

• Is easily distracted. 

• Is forgetful about daily tasks (Centro Nacional de Recursos de CHADD, 2013). 

 

Hyperactive / impulsive clinical presentation 

• Fidgets or twists hands or feet, or cannot sit still in a chair. 

• You have trouble sitting still. 

• Runs or climbs excessively; extreme agitation in adults 

• Difficulty performing activities quietly. 

• Acts as if it were motorized; the adult is often driven by an internal motor. 

• Talk excessively. 

• Reply before the questions are finished. 

• Difficulty waiting or taking turns. 

• Interrupts or annoys others (National Resource Center CHADD, 2013). 

 

Combined inattentive and hyperactive-impulsive clinical presentation 

• The individual presents symptoms of both clinical presentations mentioned (National 

Resource Center CHADD, 2013). 

What we can summarize in Table 1. 

 
6 PT: Therapeutic staff 
7 DSM-5: Diagnostic and Statistical Manual of Mental Disorders fifth edition 
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Table 1. Attention Deficit Presentations 

ADHD PRESENTACIONS  CATEGORIES  

 

 

 

Attention deficit 

disorder Inattention 

 

Lack of attention Nothing 0 

Hyperactivity / impulsivity 

 

Little 1 

A lot 2 

Inattention and hyperactivity / 

impulsivity 

Enough 

 
3 

Source: (CHADD National Resource Center, 2013) 

DSM (Diagnostic and Statistical Manual of Mental Disorders) is the Diagnostic and Statistical 

Manual of Mental Disorders fifth edition of the American Psychiatric Association (APA). 

According to Torres (2011), comprehension involves the construction of a representation 

of global meaning in which the student puts into play different processes, operations and skills, 

makes synthesis, inferences and interpretations so that it allows him to give personal meanings to 

reading. Reading comprehension isn’t only achieved with the simple fact that the student can 

decode with precision, but rather a highly complex task in which different cognitive processes are 

involved from the visual perception of graphic signs to the construction of a semantic 

representation of in short, its meaning is the ability of the reader to extract information from a 

printed text (Aliaga, 2012). That is why it is important to see the relationship between attention 

deficits in the context of reading comprehension. 

According to Vallés (2005), to understand written texts, a series of processes of a 

perceptual nature are put into operation (informational access to reading, perceptual processes are 

involved in reading and understanding. Learning to read and write is the area in which the most 

these difficulties are observed: mirror writing, bad spelling, and inadequate organization of space. 

Dyslexia is twice as frequent in ADHD, which increases the chances of school failure (Espina & 

Ortego, 2004) 

In this perspective, long-term memory and information access routines play a very relevant 

role, and determine the success or degree of achievement that the reader may have (Vallés, 2005). 

The competence reads various types of written texts imply the combination of the 

following capacities that are defined by the national curriculum such as a) Obtains information 

from the written text, b) Infer and interpret information from the text, c) Reflect and evaluate the 

content and context of the written text (Ministry of Education, 2016). 

What can be summarized in Table 2 and 3 
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Table 2. Native Language Reading Skills and Performance 

COMPETENCE          SKILLS      PERFORMANCE 

 

 

 

 

 

 

 

 

 

Understand narrative 

texts 

Get information from typed 

text 

 

Obtains information 

located in different parts of 

the text with a simple 

structure, local topics, 

accompanied with some 

illustrations and with 

known and varied 

vocabulary. 

 

Infer and interpret written 

text information 

Infer by relating explicit 

and implicit information 

and interpret the subject 

and purpose of the text, the 

author's intentions. 

Reflect and evaluate the 

form, content and context 

of the text. 

 

They assume that the 

student compares and 

contrasts formal aspects 

and content of the text with 

the experience, and also 

issues a personal opinion 

on formal aspects, 

aesthetics, content of the 

texts 

Source: Ministry of Education (2016) 

 

Table 3. Assessment of Reading Compression 

NUMERICAl 

EVALUATION 

NOMINAL 

EVALUATION 

LITERAL 

EVALUATION 

18- 20 AD Outstanding 

Achievement 

 

14- 17 A Expected achievement 

 

11- 13 B In process 

 

0- 10 C In Start 

Source: Ministry of Education (2016) 

The evaluations of competencies through the evaluation scale, as they are descriptive, are 

the result of a teacher judgment made based on the performance demonstrated by the student, in 

the various significant situations raised by the teacher. These evaluations must explain the student's 

progress in a given period with respect to the expected level of proficiency (learning standards), 

indicating progress, difficulties and recommendations to overcome them. In that sense, they are 
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not isolated notes or averages or single phrases or a qualifying adjective (Ministry of Education, 

2016). 

 

2. METHODS AND MATERIALS 

The study that was carried out was of a quantitative descriptive nature - not experimental. 

The study had a population of 133 boys and girls from the "Sagrado Corazón de Jesús" Public 

Educational Institution which is geographically located above 3800 meters above sea level, having 

temperatures below 6° Celsius, which represents a unique population in which this study was 

conducted. The sample was selected for convenience, selecting 26.31% of the population, this 

being representative of the population. The boys and girls who attend this institution come from 

the different districts of the town, with a medium-low socioeconomic condition, according to the 

references of the institution's enrollment lists. 

For the data collection process, the corresponding authorization was requested from the 

management of this institution. Then the teachers and parents of the selected section were informed 

about the objectives of the study in which they accepted the participation of their children and the 

informed consent was signed. Before applying the instruments provided for the study, the boys 

and girls were informed, however, 06 boys and girls could not participate in the study because they 

had acute respiratory diseases, given the winter in Puno city having as study subjects 18 girls and 

11 boys. 

To measure attention deficit, the observation guide developed by the Diagnostic and 

Statistical Manual of Mental Disorders (DSM 5) of the American Psychiatric Association was 

used. who proposes the measurement with the scoring scale with three criteria inattention, 

hyperactivity / impulsivity and inattention and combined hyperactivity / impulsivity, using scores 

between (0 - 3) from nothing, little, a lot and a lot (Manual Conners, 2013). And to evaluate reading 

comprehension, the reading comprehension book Tales, Myths and Stories, current thought of the 

Andean Culture, prepared by (Rivas, 2009) was taken. The written test consisted of 10 questions 

were classified into categories such as literal, inferential and critical reflective levels, which were 

later classified by the responses obtained from the students at the beginning, which indicates to the 

teachers that the student shows minimal progress in a competence and, in this case, reading 

comprehension, frequently shows difficulties in the development of the tasks, which is why it 

needs more monitoring time, in process when the student is close to or close to the expected level 

regarding the comprehension of narrative texts, to which requires support and expected 

understanding (Ministry of Education, 2016). 

The assessment scales for the diagnosis of attention deficit and hyperactivity disorder as 

well as for the distinction of subtypes designed on the basis of the criteria of the Diagnostic and 

Statistical Manual of Mental Disorders (fifth edition) are accepted worldwide by their strong 

psychometric properties. The questionnaires favor the registration of behavioral aspects and 

constitute a form of behavioral evaluation. The rating is made with a Likert-type scale, where a 

score is assigned to each item from 0 to 3. The higher the score, the more frequent the observed 

symptoms will be (Conners Manual, 2013). As stated by Herrán et al. (2014) the widely used 
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questionnaire is those of Conners. Then there is a reliable guarantee of the application of the 

instrument. The criteria for the diagnosis of the combined subtype according to the DSM5 have to 

take into account six or more indicators of attention deficit and at the same time six or more 

indicators of hyperactivity and impulsivity (Balbuena, 2014). According to Manual Conners, 

(2013) concludes on the Conners scale, in which a score of 17 or higher for boys and 13 or higher 

for girls makes us suspect the existence of a possible ADHD. For the data analysis, descriptive 

statistics of frequencies, weighting, percentages, arithmetic mean and standard deviation were 

used. For all calculations a significance of 95% was adopted throughout the statistical analysis 

process. The analysis was carried out with SPSS v.21.0. 

3. RESULTS 

The results of the variables are presented as the result of the observation of the variable, 

attention deficit and the application of a test for the second variable in children. Understanding 

that to demonstrate the results, the percentage values of the study population in Table 4 that show 

us the prevalence of ADHD in 13.8% and with respect to the Initial Level of Reading Compression 

in the population is 69%, so we can explain that 10.3% of the study population has an attention 

deficit and at the same time a deficit in reading comprehension of Andean texts. 

Table 4. ADHD and Reading Comprehension in Boys and Girls 

  

ADHD 

without 

ADHD 
  ADHD Total 

i i% i i% i i% 

ADHD * 

NCL 

Start <= 10,00 17 58.6% 3 10.3% 20 69.0% 

Process 11,00 - 13,00 6 20.7% 0 0.0% 6 20.7% 

Expected 14,00 - 17,00 2 6.9% 1 3.4% 3 10.3% 

Outstanding 18,00 + 0 0.0% 0 0.0% 0 0.0% 

Total 25 86.2% 4 13.8% 29 100.0% 

Legend: ADHD: Attention Deficit Hyperactivity Disorder; NCL: Reading Comprehension Level, 

Classification when applying the reading comprehension test and the observation guide.  

Source: Self-made. 

This 10.3% of boys and girls represents a significant population that presents this disorder 

to which attention should be paid to be able to mitigate this problem in the classrooms, to 

objectively evaluate and take into account other variables when attacking these presentations of 

the ADHD, we observe that in Table 5 the presence of ADHD according to sex. The attention they 

should have on children should be preponderant due to the frequency in which this disorder occurs. 

 

Table 5. ADHD by sex in boys and girls from the Altiplano  
SEX 

F M Total 

f f% f f% f f% 

ADHD without ADHD 17 58.6% 8 27.6% 25 86.2% 

ADHD 1 3.4% 3 10.3% 4 13.8% 
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Legend:  ADHD - Attention Deficit Hyperactivity Disorder. 

Source:   Self made 

 

The presentation of ADHD in the study subjects can be better explained according to the 

indicators analyzed (Table 6), inattention is the highest indicator since there is 20% of this 

condition divided into 17.2% in girls and 3.4% in children, this indicator being the one that we 

must take importance for being the highest, however, in the combined table of inattention and 

hyperactivity / impulsivity, a considerable frequency can also be observed to take into account to 

attack these points to counteract ADHD. 

Table 6. Indicators of ADHD by Sex 

  SEX 

F M Total 

i i% i i% i i% 

 

Lack of attention 

Normal 13 44.8% 10 34.5% 23 79.3% 

Lack of attention 5 17.2% 1 3.4% 6 20.7% 

Total 18 62.1% 11 37.9% 29 100.0% 

Hyperactivity / 

impulsiveness  

Normal 18 62.1% 10 34.5% 28 96.6% 

Hyperactivity/ 

impulsiveness 

0 0.0% 1 3.4% 1 3.4% 

Total 18 62.1% 11 37.9% 29 100.0% 

Combined 

Inattention and 

Hyperactivity / 

impulsiveness  

Normal 16 55.2% 10 34.5% 26 89.7% 

Combined 2 6.9% 1 3.4% 3 10.3% 

Total 18 62.1% 11 37.9% 29 100.0% 

Legend: Characterization of the attention deficit by presentations 

Source:  Self made 

The reading comprehension of Andean texts that are contextualized to the study population 

also presents frequencies that we present for analysis, considering that in the third grade of primary 

education according to the national curriculum design of basic education in Peru, the student 

should have an expected level of reading comprehension with qualification intervals between 

[14.00 - 17.00], however, we can observe in Table 7 that 69.0% of the boys and girls in the study 

present a starting level in reading comprehension, presenting this level with higher frequency in 

girls with 44.8%, on the other hand in boys it represents 10.3% with this classification in the level 

of reading comprehension. 

Table 7. Andean Texts Reading Comprehension Rating 

  SEX 

F M Total 

i i% i i% i i% 

Reading 

Compression 

Level  

Start <= 10,00 13 44.8% 7 24.1% 20 69.0% 

Process 11,00 - 13,00 3 10.3% 3 10.3% 6 20.7% 

Expected 14,00 - 17,00 2 6.9% 1 3.4% 3 10.3% 

Outstanding 18,00+ 0 0.0% 0 0.0% 0 0.0% 
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Total 18 62.1% 11 37.9% 29 100.0% 

Legend: Characterization of the reading comprehension of Andean texts 

Source:  Self made 

 

This study considers it important to present the classification of qualifications according to 

the performance of reading comprehension in boys and girls according to sex, identifying that girls 

in the performance of obtaining information and the performance of reflection and evaluation have 

an outstanding level with 41.4% and 27.6% respectively, however, in the performance of inference 

and interpretation, no outstanding case is presented. On the other hand, children present only 27% 

of them achieve the minimum expected level in the performance of obtaining information, and 

only 6.9% (2 children) are at the outstanding level in the performance of reflection and evaluation 

by On the other hand, in the performance of inference and interpretation, 100% of the children do 

not even reach the minimum level in this performance despite the standards proposed by the 

Ministry of Education in Peru. 

Table 8. Rating of reading comprehension by performance 

  SEX 

F M Total 

    i i% i i% i i% 

 

Obtain

ing 

inform

ation 

Start <= 10,00 3 10.3% 1 3.4% 4 13.8% 

Process 10,01 - 13,00 0 0.0% 0 0.0% 0 0.0% 

Expected 13,01 - 17,00 3 10.3% 7 24.1% 10 34.5% 

Outstanding 18,00+ 12 41.4% 3 10.3% 15 51.7% 

Total 18 62.1% 11 37.9% 29 100.0% 

 

Infer 

and 

Interpr

et 

Start <= 10,00 16 55.2% 8 27.6% 24 82.8% 

Process 11,00 - 13,00 1 3.4% 3 10.3% 4 13.8% 

Expected 14,00 - 17,00 1 3.4% 0 0.0% 1 3.4% 

Outstanding 18,00+ 0 0.0% 0 0.0% 0 0.0% 

Total 18 62.1% 11 37.9% 29 100.0% 

Reflect 

and 

Evalua

te  

Start <= 10,00 10 34.5% 9 31.0% 19 65.5% 

Process 11,00 - 13,00 0 0.0% 0 0.0% 0 0.0% 

Expected 14,00 - 17,00 0 0.0% 0 0.0% 0 0.0% 

Outstanding 18,00+ 8 27.6% 2 6.9% 10 34.5% 

Total 18 62.1% 11 37.9% 29 100.0% 

Legend: Qualification of Reading Compression by abilities according to the levels reached in the 

development of the competence reads different types of texts.  

Source: Self-made. 

 

4. RESULTS AND DISCUSSION 

The main contribution of this study purposes to change the teachers' observation to those 

children who are crossed out or labeled as the most naughty, restless, disorderly or difficult. Now 

we look at the problem of attention deficit disorder (ADHD) that boys and girls present and it is 

likely that these conditions are affecting the development of their learning in reading 

comprehension. In order to see the frequency of the attention deficit and the comprehension of 
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Andean texts, the results suggest that both variables present difficulties, especially in boys and 

girls, in which the evaluated indicators of these variables should be analyzed. It was observed that 

boys and girls at the time of understanding narrative texts have difficulties in maintaining 

concentration, they mobilize, talk, are easily distracted and do not follow the understanding of 

Andean stories, which is reflected in the results presented. Which agrees with the findings of De 

Groot et al. (2017), reading disability (RD) and attention deficit / hyperactivity disorder (ADHD) 

are comorbid and genetically correlated, especially the dimension of inattention of ADHD 

(ADHD-I) for each disorder were moderated by the comorbidity lo which indicates there are no 

shared genes.  

As also according to Christien et al. (2013) who say that there may be some relationship if 

there is a reading disability, both ADHD and RD (reading disability) were associated with deficits 

in inhibition and lexical decision, Visuospatial working memory deficits were specific for children 

with ADHD. On the other hand, unlike Torres (2011), in his research, he did not find a direct 

relationship between attention deficit and reading comprehension only in some aspects. Children 

with ADHD did not present statistically lower performances than the control group in the reading 

comprehension process, task where in other investigations it has been reported that by involving 

skills such as identifying letters and words, fluency, vocabulary, and understanding texts, 

difficulties that affect their school process have been evidenced. 

As well as reviewing studies going to the field of medicine,  Lionel et al. (2011) indicates 

that the ADHD genotype has a 34.35 heritability risk gene and another support from the article by 

Rosenberg et al. (2013) reading disability (RD) and attention deficit / hyperactivity disorder 

(ADHD) there are no shared genes, so the author says that the specific genes of each disorder enter 

into these opposite interactions, and indicates that heritability of these two factors does not vary in 

these two dimensions, such as reading disability and attention deficit / hyperactivity disorder, so 

this explanation isn’t very clear and what he recommends is to examine the specific genes and 

more specific environmental factors that help resolve this paradox. 

The same, the work of  Torres et al., (2016) affirms that the IQ interferes in oral or silent 

reading and in some cases explains the performance of boys and girls in these two variables, 

instead of being explained by the influence of working memory that was related to those that 

described reading comprehension, there was no relation between the variables of working memory 

and reading aloud comprehension. 

The stalemates that are established between the teacher and students with specific learning 

difficulties are not the best since they become more conflictive, problematic, less warm, so the 

teacher prefers to get away from these students so that significant learning will not be generated 

in these students, so it is suggested that the teacher pay more attention to these children working 

with specific strategies for these difficulties and giving them tools for their progress both in their 

difficulty and in learning and make them self-sufficient students (Prino et al., 2016 ). 

In this case, it is recommended that at the age of 7-8 years and coinciding with the 2nd-3rd 

year of primary education, a diagnosis is made recommending specific screening for the detection 

of ADHD and other related difficulties (Loro et al., 2015). To this procedure, the contextualized 

reading compression instrument must be added to better demonstrate the results. 
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One of the difficulties that arose in this study was the inclement weather and the lack of 

consideration of sociodemographic variables, however, this study is the only one in the region that 

took as a reference for reading comprehension an Andean text contextualized to the region which 

enhances the tenor of this research and contributes to the knowledge of educators in Latin America. 

5. CONCLUSIONS  

In summary, the children were evaluated for attention deficit and reading comprehension, 

as well as it was detected that they have difficulties in acquiring adequate reading at the same time 

they fail to capture the main ideas of the text, they easily lose their attention what comes to be 

considered an ADHD disorder. 

Therefore, we can affirm the presence of ADHD and the lack of understanding of Andean 

texts in third grade boys and girls at the IE P. N ° 70003 “Sagrado Corazón de Jesús” institution 

in Puno city, so it is important to take the Projections against this disorder that affect reading 

comprehension, despite being contextualized for the boys and girls in the present study. 
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