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 This article aims to collect an approximation to the concept of the teaching professional 

identity from the conceptualization of other identities that intervene in its construction. 

The teaching identity is of great importance due to the current situation that education 

is going through with regard to new ways of seeing the role of the educator in virtuality. 

The narrative is carried out for this review. A bibliographic search and analysis was 

carried out in academic search engines, magazines, conferences and seminars; as well 

as in databases. Relationships and tensions were established between the concepts of 

identity (personal, cultural, social, professional and teaching). From the results, most 

of the studies indicate this identity as a non-static quality; however, some authors 

qualify it in social factors linked to the context. It changes when social and cultural 

patterns prevail. Most papers cover teacher identity from the initial teacher training, but 

studies are needed at other stages of the training that allow a deeper understanding of 

the concept. 

 

PALABRAS CLAVE  

Formación, identidad 

docente, profesorado 

 Este artículo tiene por objetivo recoger una aproximación al concepto de la identidad 

profesional docente a partir de la conceptualización de otras identidades que intervienen 

en su construcción. La identidad docente es de gran importancia por la situación actual 

que atraviesa la educación con respecto a las nuevas formas de ver el rol del educador 

en la virtualidad. La revisión realizada es de corte descriptivo. Se realizó un rastreo y 

análisis bibliográfico en buscadores académicos, revistas, congresos y seminarios; así 

como también en bases de datos. Se establecieron relaciones y tensiones entre los 

conceptos de identidad (personal, cultural, social, profesional y docente). De los 

resultados, la mayor parte de las investigaciones señalan esta identidad como una 

cualidad no estática; sin embargo, algunos autores la matizan en factores sociales 

ligados al contexto. Esta cambia cuando los patrones sociales y culturales prevalecen. 

La mayoría de las investigaciones abarcan la identidad docente desde la formación 

inicial de maestros, pero hacen falta estudios en otras etapas de la formación que 

permitan una mayor profundización del concepto. 
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1. INTRODUCTION 

Currently teachers as professionals of education have had to face a series of cultural, social, 

political and economic patterns that have affected their identity as individuals, adopting a 

stereotyped professional identity established by society. This review of the concept seeks to point 

out the concept of teacher professional identity beyond a series of behaviors and characteristics 

that the teacher must possess and follow when deciding to opt for this profession. For this reason, 

the objective of this revision of the concept is to understand the professional identity of the teacher 

as a changing identity that is nourished by other identities and that should not be taken statically 

through the time. 

Identity is linked to context and therefore cannot be detached from its historicity; however, 

it has always been the target of attacks, not warlike ones produced by some war, but those caused 

by the underlying customs of an immobile society that refuses to see the other differently. In the 

same way, it is important that each individual knows their role in society, so that they can live 

coherently. Hence, self-understanding is a project of the human being that never ends; then, it is 

understood that identity is not static; a source that emerges from the subjective; It is then, when 

emotions affect the being and causes it to mutate and transform (Barreto, 2018; Echarte and 

Erquiaga, 2019; Lagos and Polster, 2018; Crespo, 2019). 

On the other hand, memory becomes that resource that preserves our identity in the 

individual and the collective (Crespo, 2016; Fernández, 2017). In this way, those memories are 

obtained and transformed over time; consequently, the conscience becomes more acute when some 

type of affection dominates us or we conflict with some custom; these situations generate a value 

in that something that affects us (Alvarado, 2016; López, 2016). Likewise, some memories support 

others and in this singularity there is no single model, since what is taken from the environment is 

taken to create a new unrepeatable personality and that can only be understood by itself (Vicente, 

2019; de la Calle and Méndez, 2018). 

Therefore, just as there is a personal and unique identity, cultural, social and professional 

factors also intervene in the construction of that identity; being these aspects the main purpose of 

school. The human being is a biological, psychological, social and moral creature (Shoemaker and 

Tobia, 2019). Cultural identity touches the past and future of each person and the traditions are 

determining in the construction of a people's identity; due to they can last or disappear in the 

dynamics of intersubjectivity of each individual (Cruz, Echevarría and Gutiérrez, 2019). 

Moreover, identity must be understood as a process of socialization that allows the subject to find 

own uniqueness. From certain approaches, it is affirmed that culture is inherited and transmitted 
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from generation to generation; however, the constructivist idea indicates that cultural identity is a 

social construct. Similarly, there is an otherness that is enhanced when there are common patterns 

in a relationship to difference. 

Cultural identity responds to interests, norms and characteristics that certain groups share. 

Many times, tradition is mobilized within a reconstruction to stay in modernity; therefore, the 

feeling of belonging to a certain social group with certain cultural traits different from the others, 

constitutes a cultural identity without confusing the previous meaning with the community feeling, 

which is expressed in cultural manifestations (Chenet, Arévalo, and Palma, 2017; Gómez, 2019; 

Cuesta, Jústiz, and Argilagos, 2019; Cascante, 2004; Ottone, 2017; Ortega, 2018). 

On the other hand, social identity is legitimized from the relationships that exist in those 

cultural groups and comes into tension when there is a relationship with other cultures regardless 

of territory or language. This social identity is subject to nuances and like cultural identity, it is 

not static. Thus, it would speak of a social self-aware of its culture, its preferences and interests, 

but vulnerable to the restructuring and accommodation that occurs in the relationship with others 

(Cantor, 2018; Salas, 2019; Labrada, Barba-Tellez and González, 2016; Salcedo, Obando and 

Ordóñez, 2018; Acosta and Vargas, 2017). The university is a space that allows the encounter of 

different cultural identities and the development of social identity, whose common characteristic 

is education; however, another term arises, unlike the generality, underlies the tastes within that 

broad spectrum of education and which is called: professional identity. 

Professional identity is developed from the relationship of personal identity and the 

historicity of the profession, this is called a vocation (Callata, Morales and Arias, 2017). Likewise, 

family and school are involved; they are critical points in the process of building professional 

identity. The experiences that are framed in these two dimensions have a direct impact on the first 

moments of the construction of professional identity (Pérez and Martínez, 2018). 

Table 1 Concept and characteristics 

Analysis axes Description Characteristics 

Personal 

identity 

It can be defined as the conditions 

given by the psychological 

continuity between the personal 

stages, in relation to temporal 

persistence. 

-Corporality 

-Temporality 

-Psychological continuity 

Social identity The aspects of an individual that are 

based on membership in social 

groups, along with their 

psychological and emotional 

aspects, among others 

 

-Dynamic 

-It has an origin and development subject to specific 

historical conditions 

-It is enriched in the medical that the human being 

develops and acquires new knowledge that labels him/her 

in a certain social group. 

-It is based on daily life 
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Cultural 

identity 

Historically defined through 

multiple aspects in which culture, 

language, social relations, rituals 

and own ceremonies, or collective 

behavior, value systems and beliefs 

are embodied. 

- The primary means of socialization such as family, 

school and church intervene in its configuration.  

-There is an essentialist and a constructivist position. 

Professional 

identity 

The set of habits that a person has 

developed in the space of his work. 

It encompasses work experience 

and defines the vast majority of 

personal identity. 

 

-It is structured from school. 

-It is strengthened during professional training.  

-It consolidates with professional practice  

-The interests and vocational skills are its base. 

 

Teaching 

identity 

It is the identity of a person who 

works in a specific work area of 

education. It is considered a process 

in continuous transformation made 

up of different dimensions. It is 

unique and cannot be replaced 

because it is created and evolves 

during life. 

-Professional and University world relationship. 

-Relation theory and practice. 

- Link knowledge and action 

 

 

 

In this order of ideas, it could be thought then that professional identity is formed from the social 

relationship that exists between a given group, conditioned by cultural characteristics that involve 

historical, emotional, affective, family and school dimensions. Therefore, the professional identity 

of teachers is not only framed within a merely personal, vocational or social identity, or by 

interaction between cultures in a given context; but also, by the memory and the intersubjective 

relations that the individual experiences in the environment and daily life. 

 

2. METHOD 

The objective of this review was to identify the relevant aspects of the concept of teacher 

professional identity and the theoretical approaches to it. Thus, in order to search the bibliographic 

documents, an exploration was carried out in different repositories and databases and several 

documentary sources such as Scopus, Mendeley and ScienceDirect were used. Descriptors 

corresponding to identity, personal identity, cultural identity, social identity, professional identity, 

professional teaching identity, scientific writing, literature review and critical reading were used 

between the period of 2016 and the beginning of 2020. The descriptors were combined from 

different ways in order to expand the findings. Similarly, an academic google search was 

performed with these terms including citations and patents in any language. 

From the above, the question was started: what is known about identity (personal, cultural, 

social, professional, teaching professional) and what are its characteristics? The types of 

documents (primary and secondary) were determined. Fifty articles that took account of these 

concepts were selected and classified according to the inclusion and exclusion criteria 
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corresponding to the descriptor categories. The documents were grouped into types of identities in 

the following order: identity (I), personal identity (PI), cultural identity (CI), professional identity 

(PRI) and teaching professional identity (TI). Then, the corresponding examination of each of the 

typologies was made, to find common elements and tensions between the concepts. Finally, some 

hypotheses and conclusions were stated around the concept. The studied literature was framed in 

a global search with preference in Spanish language in correspondence to places where there is a 

presence of Normal Schools. 

The literature review allows for a compendium of studies in order to analyze and discuss a 

problem (Sánchez, 2011), in this case of the concept of teacher professional identity. A descriptive 

review was carried out, allowing the reader to have a closer look at the concept (Day, 2005 in 

Guirao, Olmedo and Ferrer, 2008). In this case, an approach to the identity of the teacher is made, 

from a review of the concept of identity, through personal, cultural, social and professional 

identity. The analysis of the documents followed a critical reading to determine the arguments and 

the strengths and weaknesses of the ideas raised (Garcés and Duque, 2007). 

Table 2 Research units 

 

3. RESULTS 

The changing identity of the teacher 

Many assume the professional identity and the teaching identity as one; instead, the latter 

is framed in an established identity with the expression "must be", unlike other professions; the 

teacher "must be" or assume a pre-established identity, otherwise he cannot be called a teacher. 

These identity constructs are rooted in cultural and contextual characteristics, therefore, it is not 

constructed by the person who carries out the teaching work, but rather is assumed as a foreign 

identity that is classified in social canons, of example and of its role in the society. The question 

here is to determine if the teacher has a pre-established identity alienated, contrary to what some 

Universe of analysis 

(population) 

Research axes Research units  

Teaching Professional 

Identity 

Personal identity   

Concept and characteristics 

 

Social identity 

Cultural identity 

Professional identity 

Teaching identity What and how the teaching identity 

is conceived. 

The importance of teaching identity. 
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authors previously presented on the term. So, we should ask ourselves if who assumes as a life 

project to be a teacher, should it give up the personal identity? Is there a pre-established cultural 

and social identity for the teacher? 

Teaching professional identity is a process of self-construction, the result of socialization 

processes that are strengthened in the exercise (Bolivar, Domingo and Pérez, 2014). Through the 

imagination, individuals form meanings, meanings and perspectives that fortify their identities 

with new dimensions in time. (Yazan, and Peercy, 2018). We would then assume that the teacher 

needs the imagination to build his identity as a professional. Additionally, it was identified that 

identity is negotiated, through language and discourse (Aristizábal and García, 2017). 

The discourses on the construction of the teaching professional identity base their 

foundation on the perception of personal conscience as a commitment of goodwill and the 

perception of moral commitment, the latter thinking about what is supposed to be correct, which 

is to assume responsibility for the students, taking charge of the other in its entirety, would speak 

of a caregiver ethic. The teacher's identity seems to be a form of response to the expectations of 

other social groups. It is evident then, that the identity of an individual who works in the field of 

education, consequently is always in continuous construction and is transformed according to lived 

experiences; However, it is very important to recognize the uniqueness of each individual in the 

exercise of teaching and the recognition of the profession in a given context and social group 

(Pérez and Quijano, 2018; Bolívar, Fernández and Molina, 2004; Alfaya, Moya, Pérez, and García, 

2019; Serrano and Pérez, 2018). 

For the consolidation of the teaching professional identity, it is necessary to recognize the 

value that emotions and state of mind give to it, since they are essential for the teacher's exercise 

and practice (Buitrago and Cárdenas, 2017). The teachers' emotions and behaviors are projected 

to the other social sectors; in this way, the teacher is typified, stereotyped as someone who must 

be patient, respectful, ethical and morally correct, forgetting his origin and human nature, beyond 

a refinement or an example of difficult imperfection. The teacher reconfigures himself to historical 

patterns that underlie the culture, because the teacher is not worthy of that identity, he does not 

have the right to make a mistake, to feel disappointment, sadness, frustration and alternate 

emotions to those that should be planted in the students. So, it loses its first nature, changes its 

skin, mutates to another being paradoxically free and built by others. The teacher loses the first 

identity to assume another socially and culturally accepted one. 

Unlike other professions in society, the teacher must assume an identity that does not 

always correspond to him or her. Let's look at the example of a doctor: he may recommend that 



R
ev

is
ta

 In
n

o
va

 E
d

u
ca

ci
ó

n
  V

o
l. 

2
. N

o
. 3

  (
2

0
2

0)
 p

p
. 3

78
-3

9
3

 

Review of the concept of teaching professional identity 

 

 Sergio Olave 

 This work is under a Creative Commons Attribution 4.0 international license. 

384 

his patients quit smoking, but be an active smoker, or suggest exercise and a balanced diet despite 

not complying with any of the above; in addition, the teacher is an example that can not get out of 

the rule or be the exception, since it is taken as the benchmark of the exemplary citizen, who 

everyone should be, but nowadays nobody wants to be, due to the fact that teaching 

professionalization has been lost and the teaching profession has been devalued due to social, 

economic, political and cultural factors. The transformations in the teaching professional identity 

do not take place in an isolated way and the context intervenes directly in this configuration 

(Aristizábal, 2019). 

Gender barriers have permeated professions long ago; the socioeconomic and cultural 

differences that underlie in practice and in discourses have been more advocated for men, giving 

themselves a job segregation, pointing out the occupations and trades to which the female gender 

is determined. In this way, women have always been relegated as caregivers from motherhood and 

this has led us to believe that men are not in a position to care for the infant at certain stages of 

development and that it represents a certain danger in itself from the social constructs that are have 

given, from unfortunate events of abuse or assault. 

The feminization of teaching work has also influenced the professional identity of teachers 

for men, who, faced with social prejudices, tend to develop a more resistant professional identity 

to deal with certain conceptions; similarly, a masculinization can be seen in the exact sciences in 

education. Due to the above, it is also necessary to think that the teacher's identity is conditioned 

by gender and the historical roles that certain professions have played (Varilla, 2016). Today, 

gender barriers are breaking down in the professions; even so, the presumptions of certain macho 

and feminist models interfere in the construction of the identity of those who decide to choose to 

be a teacher. This can be seen in that there are very few or almost no men in preschool education 

and very few women in the field of physics and mathematics. 

Currently, a teaching identity crisis is taking place (Cervantes and Dengo, 2019), the terms 

pedagogy and didactics have come to play an important role in determining the identity of the 

teacher; since, that professional from any field other than education who maintains direct contact 

with pedagogy and didactics, tends to assume his professional identity to a teaching professional 

identity. Therefore, we should assume that the professional with a degree of pedagogy and 

didactics becomes a teacher and assumes this identity. In this way, as evidenced in the university, 

there is no professor in the architecture program who has identified himself from his vocation as a 

teacher of architecture, but as an architect, but due to circumstances of his social interaction he 

had an approach to pedagogy, he becomes a professor of architecture. 
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There are no individuals who study to be professors of medicine or law, the latter assume 

this teaching identity when they begin to develop as professors, they are doctors teaching others 

to be doctors, and lawyers teaching others to be lawyers. “The new conditions and orientations of 

educational policy in which a transition from a bureaucratic model to a pedagogical direction is 

demanded, aimed at improving learning and the results of school establishment, in accordance 

with the orientations reflected in international literature” (Botía and Real, 2016, p.7), knowing the 

motivations and concerns allows us to form our own teaching identity.  

The identity of the teacher is also affected by the relationship that exists between the 

educational center and families (Rogero, 2007 in Santamaría, Torrego and Ortiz de Santos, 2018); 

the freedom that arises from these relationships will allow balancing personal identity and the 

teaching identity in the individual. The Pedagogical Renewal Movements have permeated teachers 

as a group, pointing out that teachers must have certain attitudes and skills with the goal of creating 

integral and critical people. But, it should be noted that within these attitudes there must be 

recognition as a teacher and as being unique with a particular identity in order to train students in 

well-structured emotional fields; because a teacher who does not have a teaching identity, is not 

happy in his or her work, and therefore is not consistent with this work, thus it will not be able to 

build beings beyond the academy and the epistemology of the discipline. 

It can be said that teachers do not have a stable identity, which on the contrary is plastic 

and polymorphic according to historical and contextual elements that are always in the daily life 

of the teacher (Jarauta and Pérez, 2017). “The complexity and relevance of this object of study is 

part of a process that is organized during the subject's schooling and is configured during the 

career, that is, they are acquired in training instances in the teaching-learning processes, they are 

implicit in the curriculum, in the practices and in the ways of teaching and learning” (Sánchez and 

González de Álvarez, 2019, p.3). 

The tension between government policies and the teaching profession is another dimension 

that deserves to be analyzed. Although the teacher is aware in his training of the challenges that 

he must face, it is in practice when he recognizes the reality that is mobilized in the speeches of 

the teacher educators. The belief in a professional status compared to other professions is 

overshadowed by the social and economic gaps in the education sector. The utopian thought of 

wanting to change a society to destroy inequalities is doomed to a professional crisis of self-

recognition as the transforming and emancipatory axis of society. This can strengthen or 

reconfigure an identity that was believed to be solid. 
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The encounter with a reality directly leads many teachers to lose their horizon first and take 

refuge in a pessimistic identity where they describe their work as something mechanical and return 

again to their personal and social identity. This is clearly seen in the public sector where inequities, 

environments and pedagogical bets are given to regulate coverage rates and not of quality 

education. On the other hand, other teachers strengthen their professional identity by abandoning 

their identity as a person, their first motivations, their likes, their personal dreams, going from their 

first priority of self to otherness as a source of idealization and new motivations. 

Consequently, fewer and fewer young people interested in pursuing a teaching career can 

be seen (Eguren and Belaunde, 2019). Identity crises in young people are becoming more frequent. 

The dynamics of the school means that students are not identified with their teachers, generating 

a gigantic gap in what the teacher wants and what the student wants. 

It is urgent to tear down the image of the teacher as an inert being devoid of emotions and 

full of virtues and perfection, on the contrary to build a common self-image that does not create a 

way of being teachers but multiple ways of being and living the profession (González and Sánchez, 

2017), rescuing the singularities, so that when the teacher talks about himself he can do it referring 

to his own identity, what he is, what he thinks he is and not what he is supposed to be. 

Finally, the teacher responds to a context in a personal way. In this way, we would speak 

of sub-identities in the relationships established in that context, which although they may occur 

harmoniously or in conflict are also dimensions that reconfigure the teacher's identity (González, 

2018; Juárez and Hernández, 2017; Alfonzo and Ortiz, 2019). In some studies found in this review, 

teachers in initial training relate their identity to knowledge of the discipline and state that emotions 

affect school settings, but that the teacher must be oblivious to them. Meanwhile, a wise and 

creative teacher is expected who can reflect to modify their immediate reality (Cruz y García, 

2018; Laspina, 2018). 

The teacher in training integrates previous habits that will define their professional identity, 

and thus strengthen their concept of being a teacher; this will configure teachers who abandon their 

profession, others who will choose being teacher for admiration of the profession, those who resign 

themselves to the chosen profession and finally those who adapt their motivations and expectations 

to what they find on the way (Reyes y García, 2019 ; Mayo, García and Rodríguez, 2017; 

Quilaqueo, Quintriqueo, Segundo and Riquelme, 2016). To sum up, there is a diversity of social 

and psychological conditions that are related to each other, in this way there are processes of a 

biological, psychological and social order (Rodríguez and Pedrajas, 2016), but also personal, 
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historical and cultural dimensions in the construction of a teaching identity, unlike other social 

identities. 

4. CONCLUSIONS 

Differences were found between concepts as well as similarities that helped to define that 

the professional identity of the teacher is not static but changing and that this depends on 

biological, psychological, social, cultural, personal and professional factors. It is not possible to 

talk about a professional identity of the teacher, since it is a reflection of the interaction in the 

context and its meaning face to the profession. This identity must then be understood under 

different perceptions that are not equal in time, nor is it an innate identity that is born with the 

person, what they call vocation is nothing more than the set of patterns that solidify in the 

interaction with reality and the different social groups, where common elements converge to 

support a teaching identity that is being built. 

No person can build an identity based on what others say. The teacher's identity is an 

identity for itself, complementary to the social processes and relationships that emerge; the 

significance that the teacher gives to his or her identity is configured in an intersubjectivity of 

comings and goings within the framework of the subjectivity and objectivity of this work. 

To understand the professional identity of teachers, it is necessary to understand the 

concepts of personal, social and cultural identity that make part of the teacher's identity. It is 

through social relationships that characteristics that have been attributed to each group through 

history are recognized; thus, professional identity is part of social identities where they are valued 

or dismissed according to context and culture. Thinking about the teaching profession beyond a 

task with a social sense forces us to ask ourselves what makes it so unrelated to others and so 

difficult to assume as a single identity, since it is a changing identity that cannot be approached 

from a single perspective, but rather recognized in its complexity. 

Finally, the teaching professional identity is not determined when choosing to be part of 

the teaching staff; it is constituted from home and school. Teachers do not identify themselves as 

teachers at any specific stage of their life; they are in constant acceptance of their role, in the 

framework of political and social relations in practice. An identity that is easily influenced and 

volatile from the social representations of the teacher, through time and history. 
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