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ORIGINAL ARTICLE ABSTRACT: The objective was to understand the training process in research
KEYWORDS as an academic practice, raising the need for strategies in the face of the weak
habit of reading in training settings that allow us to respond to the crisis of
Reading habits, interpretation of social problems. This reflection was raised from the
research, pedagogical phenomenological-hermeneutic method with a social-critical approach in a
practice, critical period of 2 years, training and accompanying 436 students with 145 proposals
reflection. of formative research, collecting information through 5 semi-structured
interviews with teachers and 50 student surveys. Therefore, this reflection is
the starting point of a pedagogical proposal that promotes reading and critical
reflection exercises. Consequently, the social sciences must formulate research
routes that cross the curriculum, seeking in turn to guide and enhance the work

of students in research procedures.
PALABRAS CLAVE RESUMEN: EI objetivo fue comprender el proceso formativo en la

Habitos de Lectura investigaciér_w como préactica académica planjteando la necgsidad de est(ategias
investigacion, practica frente al debil habito de la lectura en escenarios de formacion que permiten dar
pedagdgica, reflexion respuesta a la crisis de interpretacion de los problemas sociales. Esta reflexion
critica. se planted desde el método fenomenoldgico-hermenéutico con un enfoque
critico social en un periodo de 2 afios, formando y acompafiando a 436
estudiantes con 145 propuestas de investigacion formativa, haciendo la
recoleccion de la informacion por medio de 5 entrevistas semiestructuradas a
docentes y 50 encuestas a estudiantes. Por tanto, esta investigacion es el punto
de inicial de una propuesta pedagogica que promueva la lectura y ejercicios de
reflexion critica. Por consiguiente, las ciencias sociales deben formular rutas de
investigacion que atraviesen el plan de estudios, buscando a su vez, orientar y
potenciar el trabajo de los estudiantes en procedimientos de investigacion.
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Pedagogical strategies for the development of training skills in research. How to mitigate the absence of
reading of students in Social Sciences

1. INTRODUCTION

The social reality of the Colombian context has an urgency in the development of pedagogical
strategies that allow social transformation through research and innovation (Robledo, 2007). This
generates recognition of the role of Social Sciences in promoting new readings of reality that allow
us to respond to multiple phenomena (Araya, 2011). For this reason, reflecting on the training
processes for progressing in investigative skills for social transformation, human development,

and social management is of vital importance (Viniegra, 1990).

In such a way, The Social Sciences have the challenge of strengthening research for the
generation of new knowledge (Bonilla & Sehk, 2005), thus, from the process of teaching and
learning in research, the transformation of curricular and pedagogical contents that are more
inclusive to the needs and interests of students (Palacios, 1998). This means that research training
must start from the interest and motivation of the student, recognising reflection, analysis and
interpretation skills for the creation of research proposals (Amestoy de Sanchez, 2002).

Then, the generation of knowledge in the training processes seeks to generate structures of
contextual, innovative and pertinent thought to the population and territorial demands (Guerrero,
2007), which in turn, improve not only in reflection but also in the processes practice developed
with the communities (Nistal, 2008). In this sense, it is important to build spaces that allow
successful encounters of formative research practices that show progress in the development of

reflective but also argumentative skills (Vila & Comajoan, 2013).

In the same way, the social sciences must recognise that research procedures make a
contribution in the disciplinary and professional in the perspective of knowledge construction
(Roa, 2016), but also the role that students play in the spaces of reflection to the design of research
methods that materialise ways and forms of seeing and interpreting reality in response to gaps in

knowledge and demands of professional practice (Giraldo & Corzo, 2001).

Thus, the central axis for the Social Sciences in research training is the recognition of
students' abilities (Balbo, 2008), which allow them to contribute to knowledge through the use of
instruments and tools given by the discipline in the critical and innovative reflection of social
realities in the field (Vera, 2014). However, the skills of students in research training in the social
sciences arise in the little taste for reading, problems in writing and weaknesses in argumentation
(Reyes, 2013).
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In this way, research becomes a challenge and a fundamental function of the social sciences
(Zemelman, 2001), because it allows students to develop and strengthen critical, purposeful and
inclusive thinking in new ways of understanding social realities (Beltrdn & Mata, 2014). Thus,
becoming a duty of the social sciences not only to identify the shortcomings of the students but
also to propose different ways or channels that strengthen the investigative procedures (Gonzales,
2004).

Then, the reflective analysis of students' reading skills allows us to understand the evolution
of research (Ramirez, 2009), where the training process is the setting through which knowledge
can be communicated or transmitted (Ordofiez & Herrera, 2007). This should aim the
comprehensive training to develop skills, habits and aptitude that have been able to undertake and
participate effectively in research procedures (Restrepo Gémez, 2002).

Therefore, the challenge lies in the rigour that students pose in the procedures to generate
a systematic analysis of reality (Quijano, 2012), which contributes considerably to professional
intervention practices in rigorous and disciplined actions (Serrano, 2000). This exercise has made
it possible to identify student attitudes such as anxiety, disgust and frustration in the face of
research work (Aldana, 2011), these are acquired and learned throughout the student's life and set
out a challenge in the face of experience in research training, determining the proximity with the
exercise of research (Blanco & Alvarado, 2005).

In this way, it is important to contribute to the accumulation of knowledge generated from
and for the practice of Social Sciences by means of research (Batthyany & others, 2011), based on
motivation versus the consolidation of habits of critical reflection of the study objects of interest
(Rojas, 2002). Understanding that training must be understood as ordered and articulated actions
that guide and facilitate the appropriation and development of knowledge through skills and

attitudes that are based on an individual interest (Guerrero, 2007).

In this sense, it seeks to promote the capacity for reflection and analysis to carry out certain
tasks in the investigative procedure (Osses, Sanchez & lbafiez, 2006), such as bibliographic
tracking, construction of concepts or categories and the development of objectives, that is,
knowing how to structure an investigative procedure (Gonzalez, 2011). This allows us to pose a
question for reflection: How Social Sciences promote pedagogical strategies for the development

of training skills in research to mitigate the students' lack of reading?

Thus, within the theoretical review, it is evident that consolidating capacities in a model of

competencies on the research process is made explicit from academic exercises (Gallardo, 2008),
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such as study groups and seedbeds that contribute to the strengthening of research skills (Quintero
and Munévar, 2008). In this proposal, an approach to reality is set out from a curious attitude not
limited by prejudices before the exercise of researching a social context (Sanchez, 2014), and also
a process of recognition of sources of information, which allow an exercise in situated and truthful

learning through reading (Teberosky, 2007).

In this sense, the experience of working in real contexts allows the student test their skills
and abilities in relation to their theoretical knowledge (Estrada, 2014), enabling the construction
of an investigative procedure from their interests that begin with the identification of the topic to
the methodological procedure to respond to the knowledge gap proposed in the research question
(Padua, 2018).

In this way, the reader can identify the researcher's skills (Rivas, 2011), understood as the
practical ability of a student in the research procedure of observing, listening and recording
information according to the object of study (Rodriguez, 2003). This is relevant in the exercise of
delimitation and targeting of an object of study, which is based on the student's interest (Booth &
Alvarez, 2008).

That is, lack of experience in research procedures should not impede the value of
discovering (Ortiz, 2008), and generating a new knowledge of realities requires being able to
identify that all human beings possess research skills (Martinez & Marquez, 2014). Thus, a
research exercise must start from a primary and disciplined procedure that emphasises reading,

with a purely exploratory character (Argudin & Luna, 1994).

Therefore, one of the actions that must be taken in the investigative procedure is to
consolidate the habit of reading (Gatti, 2005), being a challenge for the Social Sciences in the
current context (Martinez & Marquez, 2014). Where young people associate the exercise of
reading with boredom (Teberosky, 2007), this strengthens the imaginary of relating reading as an

activity linked more by obligation than by the researcher's own will (lturrizaga, 2012).

Finally, the above regain strength when many students in training do not give importance
to the reading exercise (Roque & Otros, 2012), showing weaknesses in the argumentation without
theoretical foundations, in the weak identification of theoretical references since they limit their
search to the former found on the internet without filtering or simply making the decision not to
read (Ballesteros & otros, 2010). Consequently, this results in the weakness and not the goodness

of the investigative procedure (Hernandez and Baptista, 2010).
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2. METHODS AND MATERIALS

In this way, this reflection was raised from the phenomenological-qualitative method that
constitutes a coherent and rigorous approach to the study of relationships and practices of the
experience (Carabajo, 2008), in the formative accompaniment as an interest in the identification
of reading habits, abstraction and articulation of content, which allow formulating thesis with
arguments (Mendoza, 2003). In this sense, it was sought to promote the capacity for reflection and
analysis in carrying out specific tasks such as bibliographic search, construction of concepts or
categories (Carcamo, 2005).

The approach used in this reflection is the social-critic according to Cebotarev (2003) the
intention is to explore the reading bases of students in training in Social Sciences in the research
procedure and the uses of critical thinking, defined as an analytical and self-reflective method
(Melero, 2012). Thus, the relevance of this approach raised the possibility of identifying the

developed skills in research training through the reading habit.

This reflection is supported Thanks to work done during 2 years, training and
accompanying the academic practice in research to 436 students with 145 proposals for formative
research of the Social Work program from Minuto de Dios University Corporation, Soacha
Regional Center. Where the research is recognised as a procedure that goes beyond the classroom
(Parra & Alfonso, 2018), this develops an academic experience for the Social Sciences that allows
direct contact with realities, academic-technical teams and institutions (Molinari & Ruiz, 2009).

That is, research as an academic practice proposes the need for continuous and timely
support from teachers to students to obtain consistent knowledge (Parra, 2004). In this way, the
collection of information was raised with the categorisation of these 145 proposals in a research
matrix and the rollout of a perception survey to 50 students of the Social Work program from the

fourth and fifth semester that were selected randomly.

Consequently, this is contrasted with the information provided by 5 teachers from the
Social Work program who are part of the research training process, and they also enrich reflection.
In this way, the information is collected through 5 semi-structured interviews with teachers and

the application of 50 surveys to students, crossing it with the 145 proposals.

Therefore, this exercise allowed us to know the pedagogical strategies in research reality
within the social sciences, given in an environment of trust that minimises the risk that the students
are afraid or complicate the research but, on the contrary, develop proposals that allow the honesty

and simplicity in the realities that are the object of knowledge, generating critical subjects in the
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face of the construction of research spaces and the incidence or changes in the construction of

social realities.
3. RESULTS

Thus, an investigation can be considered valid depending on the degree of accuracy of the
description of the study subjects, on the kindness and achievement of the answer to the research
question, on the adjustment of tools and techniques used in the research procedure, as well as the
ability to corroborate the conclusions with evidence (Gonzalez, 2002). In other words, the reading
exercise allows reaching a state of understanding of reality necessary to overcome the difficulties

that arise in the researcher's work (Taylor, 1990).

In others, researchers can criticise, assess or judge what is read in relation to the content or
the author, through questions, making it possible to judge whether or not they agree with the
messages, or relate what they read to other readings or other situations (Pachon, 1998). So, when
they start the research procedure, many thinks that reading means understanding what the author
says and repeating it without variations, thereby, losing the very essence of the act of reading and

running the risk of failing in efforts to encourage it (Salazar, 2000).

In this way, the consensus that must develop between the reading habit and the students’
imaginary is characterised as a process in which the reader is the protagonist, in a process that
develops in a suspended communication model, in the one that intervenes the reader, text and
author triad (Solé, 2000). Thus, research practices need a pedagogical orientation so that the
research procedure is easily accessible for students and they can transfer without difficulty from

one academic space to another and from one need to another (Gonzalez & Vega, 2010).

This affirms that students are part of the academic community by virtue of the appropriation
of their forms of reasoning and discursive practices (Carlino, 2005), where it is important to point
out the subject-object relationship, in which the object takes on significance when the subject is
interested in it (Araujo, 2007). This develops a conception in the understanding of a world within
determined contexts, where the changing and mutable character of reality and the diversity of the
social open the possibility of the emergence of the new (Mucchielli, 2001).
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Finally, the scientific research method raises processes of reasoning and questioning, which
begins with the abstraction of a new fact, little known, insufficiently explained in a given context,
which raises a need to be confirmed and observed through reading (Padrén, 2007). Consequently,
this approach that the student has in front of the units or categories of analysis are supported and
argued in this reflective exercise that recognises research as a process of knowledge production
whose basis is reading (Sanchez & Lahitte, 2013).

4. DISCUSSION

Consequently, this reflection allowed to identify the scenario of research training in the
Social Work program through six lines of research such as training and praxis in Social Work,
contemporary subject, critical social thought, culture and politics, community, poverty and family
problems and Minuto de Dios thought. This allows giving a context to the interest for the
development of skills, habits and aptitudes in students capable of undertaking and participating
effectively in research projects (Restrepo, 2002), this suggests that knowledge of realities in 38.4%
of students allows a more rewarding and meaningful experience in their training, generating a

broader and more complete vision of the different social dynamics (Amestoy de Sanchez, 2002).

This is based on the type of skills that students develop since 53.8% promote the ability in
the habit of reading through a change in behaviour (Argudin & Luna, 1994). Where 30.7% state
that knowledge makes it more competitive in research settings (Balbo, 2008), raising the
responsibility of the social sciences to be changing to the demands of realities (Gallardo, 2008)
and to the need of students in training to develop skills that allow assertive responses to personal,

institutional and social dynamics (Giraldo & Corzo, 2001).

Consequently, it is identified that 23% of the respondent’s state that when they develop
reading, what generally happens is that they develop critical capacity (Martinez & Marquez, 2014).
In this way, the research teaching-learning process in Social Science scenarios focuses on the
interest of students through the arrangement, ordering and sequences of ideas in an original,
flexible and achievable way in spaces for reflection. (Blanco & Alvarado, 2005), where the
teachers state 60% that the research initiatives of the students are good since they manage to
identify and interpret social realities allowing to recognise the importance of the procedure in a
knowledge gap (Osses, Sanchez & Ibafiez, 2006).
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It is also identified that 75.3% of the students recognise the non-habit of reading and
knowledge gaps, linked to ignorance in the search classification in 45%, to the lack of
bibliographic search in 35%, to 15% little interest in reading (Gonzélez, 2010). In this way, 40%
of teachers state that reading comprehension is regular or bad, associating difficulties in

methodological resources for understanding and reflection on social realities (Sanchez, 2014).

So, the social sciences raise the need to seek the way in which research experiences mediate
and transform learning (Quijano, 2012; as a result, 30.6% of students identify the relevance of
knowledge and critical capacity already which allows identifying lacks or gaps in knowledge to
understand reality (Vera, 2014). In this way, formative research experiences generate processes
that modify behaviours, through the strengthening of skills, values and attitudes of students
(Aldana & Joya 2011).

This exercise shows a significant advance in academic practices in research in the Social
Sciences and a marked interest of students in researching issues related to community, poverty and
family problems with 48.3%, where the reflection of social reality starts from a theoretical review
that requires instrumental knowledge that configures the action in real contexts from an approach
(Herndndez & Baptista, 2010).

Thus, a strategy that has been effective in research training according to 80% of teachers
is the generation of a collective and open space that seeks to strengthen the capacity for
argumentation (Rodriguez, 2003), supported by rigorous, informed and structured reflection on
individual research experience (Araya, 2011). This points to the importance of objectivity and
distance from the object of study to access new knowledge with the aspiration of truth (Rivas,
2011).

In this way, the first step to transform reading habits, according to 87% of students is taken
by selecting a topic that motivates them to carry out a research procedure, depending on their
interests (Vila & Comajoan, 2013). This provides the development of two clear actions, the first:
the search in learning and the second: to make relevant progress in the defined social realities
(Salazar, 2000).

That is, the first step consists of individually recognising the stimuli and efforts that

motivate the exercise of reading (Gonzalez & Vega, 2010), being clear that it is not easy, due to
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the existence of conditions such as non-habit in 95%, the level of schooling of parents in 45% and
the lack of demand in academic spaces in 30%. The foregoing strengthens the imaginary of relating
reading as an activity linked more by training compliance than by the relevance it has in the
procedure (Guerrero, 2007).

Therefore, aspects that predispose students in the approach to reading have been
consolidated, where 75% indicate that they have not been to a library, 85% have no knowledge in
the database search and 87% say they do not read scientific content, these are aspects that increase
the little desire to appropriate the research procedure (Ballesteros & others, 2010). In fact, one of
the great barriers, when training begins is the resistance of the majority of students to the
development of the action of reading, with which, the very essence of the act of reading is lost,

and there is a risk of failing in reading efforts to encourage it (Salazar, 2000).

Thus, the great challenge of the Social Sciences that train in research is to provide new
tools or instruments that enhance skills and practices of reflection, understanding and analysis of
social realities (Gatti, 2005). This arises from a friendly and simple exercise that recognises the
need for the design of tools that can facilitate the mental processing of information, the exercise
of understanding and abstraction of content (Bonilla & Sehk, 2005).

In this sense, this allows the development of a pedagogical proposal that promotes critical
reading and the recognition of students in modifying the time of dedication (Teberosky, 2007), the
importance of it and the recognition of the difficulties that arise in the exercise reading (Reyes,
2013), working on exercises for reflection and understanding of social realities (Amestoy de
Sanchez, 2002).

Consequently, one of the first works in the research procedure is the promotion of critical
reading, calling for the Social Sciences to enhance exercises from the perspective of interpretation
and knowledge production (Gonzélez & Vega, 2010). This suggests that institutions today lack
reflection, understanding, transformation and innovation through research in different local
contexts (Carlino, 2005).

In this sense, the reflection of social reality starts from a theoretical review that requires
instrumental knowledge (Nistal, 2008), where the action is configured in real contexts from

reading (Iturrizaga, 2012). In this way, habits are a broad concept derived from the disciplinary
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field in the Social Sciences that allow accounting from different constructions to see reality and

intervene in it; they constitute new views on various phenomena (Ramirez, 2009).

Therefore, the exercise of reading according to 97% of the students, having completed the
training process, relate it to the fact that it provides the organisation of ideas, helps to establish
sequences of the texts, and in the development of the synthesis capacity (Blanco & Alvarado,
2005). In this way, the Social Sciences should generate instruments such as reviews or reading
cards that make it possible to demonstrate the student's assessment of a text, identify causal

relationships and capture the meaning of the author's arguments (Gonzales, 2004).

It is here, where reading takes hold as interactive processing, where students are active
subjects who use information related to their topic of interest, construct meanings from their
conceptual schemes and their knowledge of reality in contrast to data that provide the texts, for the

elaboration of meanings.

5. CONCLUSIONS

Consequently, the first thesis in the research procedure is based on the need that the
researcher has to define a topic of interest that facilitates movement and constant reflection of
reality, thus finding the motivation to face the different challenges that research requires.
Therefore, the development of changes in different habits, initially in the habit of reading, must be

recognised.

Thus, the little or no habit of reading initially develops processes of frustration and
impotence in the research procedure, identifying a problem, which has a solution based on the
individual will of the student to strengthen that habit and that with the approach of strategies in
social sciences can develop the necessary environment for the student to form the necessary skills

for understanding social realities.

In this way, reading allows the student to adjust to the investigative procedures, since it is
the element that stimulates and expands the understanding of reality, allowing the generation of
favourable dispositions towards the recognition of the object of study. Therefore, the great
challenge of the Social Sciences is to generate new tools or instruments that enhance skills and

practices of reflection, understanding and analysis of realities.
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Finally, students find a greater demand in the comprehension and production of texts
through reviews and/or files, since they promote the articulation of reading and writing processes
that favour the research procedure. This guides the researcher in the search for information through
a database, support in virtual platforms and visits to libraries.

Consequently, the Social Sciences must formulate research routes that cross the
curriculum, seeking in turn to guide and enhance the work of students in research procedures. In
this way, it gives students, within the framework of the Social Sciences, confidence in the face of
adequate and pertinent knowledge to carry out formative research in an informed way, being a
central element of professionalization that specifies the purposes of in the construction of

knowledge.
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